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Performance assessment and product
assessment are central in assessing the growth
in learning for all students, including those with
gifts and talents. The National Association for
Gifted Children (NAGC, 2019) Pre-K-Grade 12
Gifted Programming Standards state, “Educators
use differentiated ongoing product—based and
performance-based assessments to measure
the academic and social-emotional progress of
students with gifts and talents” (Standard 2.4.2).
Performance and product assessment focus on
authenticity—what is used in the real world.

Products are often used in classroom
assignments so that students can demonstrate
understanding of content. Such products should
require students to examine complcx content in
depth; employ highest level thinking, ifpossihie,
at the level of a professional in the discipline;
and prepare a product for authentic evaluation
by an audience of experts in the given content
arca (VanTassel-Baska & Baska, 2019, p. 170).

Focusing on product assessment, this
article highlights the DAP Tool (i.c., the
Developing and Assessing Product Tool)
as a protocol for assessing products.

RUBRICS TO ASSESS LEARNING

Using rubrics is a common practice to assess
earning in classrooms. Using or creating quality
rubrics may not be as common. Teachers may go
to the Internet for rubrics; although abundant,
they may not assess the multiple components
of a product or the sophistication of advanced
learning. Teacher-created rubrics may well address
all aspects of learning and presenting that learning
na product, but they are time consuming
to create, especially when the educator offers
students choice of products. Another challenge
with rubrics is that educators often must create a
new rubric for each assignment. A protocol can
replace numerous rubrics, and the DAP Tool is
such a protocol. The DAP Tool allows students to
self-assess and teachers to assess student products;
morcover, it guides students in the development
of products, helping them acquire independence
in learning. The goal of school, of course, is to
increase learner capacity, and the DAP Tool is
ready to facilitate students doing just that. The
DAP Tool offers four consistent components,
a grading system that removes the grading
ceiling, and three tiers that allow the assessment
criteria to become more sophisticated as the

learner progresses (Roberts & Inman, 2015a).
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The protocol proves useful for both the teacher
and student in facilicating high-level learning,

Dr. Paula Olszewski-Kubilius, director of the
Center for Talent Development at Northwestern
University, described the importance of the
DAP Tool in classrooms and schools of all
grades and in all content areas. She said:

I have recommended the DAP Tool to
many teachers and administracors. First,
importantly, this tool is consistent with
research [emphasis added] that shows that
making authentic products increases
student engagement and motivation

for learning. Secondly, the DAP Tool

is useful for all classroom teachers
because it enables them to personalize
learning by choosing products [emphasis
added] that macch individual students’
skill and knowledge levels. Because the
DAP Tool breaks down assessment into
four key areas—content, presentation,
creativity, and reflection—and seven
levels of performance, it yields much
better information regarding needed areas of
growth and improvement [emphasis added],
even for gifted students. The DAP Tool
is a key component of any effort to provide
differentiated learning [emphasis added]
for students within any content area.
(personal communication, March 13, 2018)

Each emphasized aspect

deserves further exploration.

CONSISTENT WITH RESEARCH

The DAP Tool’s design, components, and
approach to assessment are consistent with

the literature. Its pedagogical base is sound.

AUTHENTIC PRODUCTS AND ASSESSMENT

Authentic products exist in the real world.
Architects build models, sales professionals
showcase pitches using PowerPoint, and
cartoonists entertain or send messages via
illuscrations. Very few (if any) careers utilize
multiple-choice or true-false formats. If educators
want the link to learning and the real world
to be evident to students, the use of authentic
products proves paramount. Students engage
in their 1earning and are motivated to learn as
they create products. Authentic assessment,
ideally performance-based or product-based,
provides learners with an important, valid way
of demonstrating their understanding (Frey et
al., 2012). The DAP Tool has been developed for
many different products—authentic ones that
are used in a variety of professions. Rimm et al.
(2018) stated that the DAP Tool “is a framework
for designing and assessing products at various
levels” (p. 124). They added that the DAP Tool “can
be used to evaluate the variety of differentiated
products the scudents produce” (p. 137).

CONTINUOUS PROGRESS

For decades, educators have embraced
Vygotsky’s (1978) zone of proximal development
as the ideal level of instruction—stretching
students beyond their current level yet not
frustrating them with impossible goals. Supporrt,
whether through educators or peers, is critical.
Renzulli and Callahan (2008) argued:

... product assessment also can inform the
next instructional steps. . .. The planning
process should incorporate tasks that are
just beyond the point where the student
can do the task without any assistance and
should incorporate learning activities that
may require some guidance by an adult

OT peer in execution so that new 1earning
will occur. (p. 261)
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The DAP Tool, through its varied
tiers and highly descriptive criteria, serves
as a vehicle for facilitating continuous
progress in content, product development,
creativity, and self-reflection. It offers to
be a tool that can be used to foster growth
in all grades and across content levels.

DIFFERENTIATION

Differentiation is far more than doing
something that is different. Instead, effective
differentiation is “the match of the curriculum
and learning experiences to learners . . . to
facilitate ongoing continuous progress for
all students” (Roberts & Inman, 2015b, p. 5).
Tomlinson (2014) noted, “research studies from
a number of educational practices suggest
positive gains from teachers differentiating
instruction based on learner readiness needs”
(p. 199). Differentiation is effective when
information about levels of readiness, interests,
and learning profiles are known by the teachers
in order to match learning experiences to
one or more of those important categories.
Research and experience inform decision
makers that it is not effective to teach a whole
class as one typical fourth-grade class or one
typical eighth-grade mathematics class. One
size does not fit all. Continuous progress will
be the result of differentiating, especially when
examining learning for students who need
more time and more basic instruction, and for
those who need less time and more complexity

in order to learn on a day-to-day basis.

CREATIVITY

Creativity must be intentionally developed
in learners, both in regard to innovative thinking
and innovative production. Classroom teaching
that enhances creativity embeds it into the
curriculum, “approaching the assessment of
creativity as a natural part of the teaching and
assessment of domain-specific knowledge”

(Grigorenko et al., 2018, as cited in Beghetto,
2014, p. 189). Beghetto’s (2014) synthesis of the
literature found “that systematic and domain-
specific practices—situated in the realistic and
everyday teaching of academic subject matter—
offer the best odds at helping students develop
their (sometimes hidden) creative potential into
casily recognizable creative performance and
achievement” (p. 189). With creativity being one
of the consistent components of every DAP Tool,
educators encourage students to incorporate
creativity into thinking about the content

and into the creation of the product itself.

REFLECTION

Reflection is a life skill that develops when
intentionally taught and practiced with feedback.
The value accrues from taking time to playback
what happened and what was learned in order
to improve the product or performance the
next time; reflection encourages planning for
future improvement. Chappius et al. (2005)
listed reflection as integral in advancing student
learning. They detailed multiple strategies for
teachers to embrace, including “engaging students
in ‘regular’ self-assessment with standards held
constant so they can watch themselves grow
over time and thus learn to become in charge
of their own success” (p. 34). Reflection is
built inco that self-assessment. Shepard et al.
(2005) argued, “Engaging students in critiquing
their own work serves both cognitive and
motivational purposes. Ultimately the habic of
self-assessment leads to the self-monitoring of
performance” (p. 291). VanTassel-Baska (2018)
agreed, noting the importance of reflection in
curricula for gifted students, especially in regard
to planning and assessing projects and research.
Selfassessment raises the bar for students:

With the bar not being set at 4 (essentially
the proficient level of “mastery”), I was
able to push students, and they generally
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pushed themselves. Their reflections

also revealed candid insights into what
they fele they learned and how they felt
that they performed. This learning was
valuable to me in planning for the next
preassessment and for what I should
expect from those students in the future.
I now have a clearer picture of what
students feel they are able to achieve in
comparison with how hard they worked.
(Abby Siemen, personal communication,
February 16, 2020)

FEEDBACK/FEEDFORWARD

Students must get specific feedback in
order to make changes as they confront similar
learning experiences in the future; otherwise,
they continue to make the same errors or
produce products at the same level of expertise.
“Feedback of ‘correct’ or ‘incorrect’ does not move
students in their thinking. . .. Feedback should
require learners to struggle with the accuracy
of their original claim—to validate, revise, or
release their thought in order to articulate a
new thought” (Antonetti & Stice, 2018, p. 97).
Feedback ideally provides insight for future
improvement. Some prefer the term feedforward
because the future is inherent in the word.
Feedback can oftentimes focus on the current
product or performance—perhaps justifying
the grade given—while feedforward always
looks ahead, offering constructive advice. The
goal is for it to have an “cffective developmental
impact on learning (provided the student has
the opportunity and support to develop their
own evaluative skills in order to use the feedback
effectively)” (Gray & Ferrell, 2014, para. 8).

GRADING SCALE

In order for students to make continuous
progress, it is essential that they see a pathway
for growth. It is key that scudents have no limit

to expectations for their progress, but rather they
can move right along as they develop skills and
enhance their understanding of the content.
With the “performance expectation (being)
mastery” (Frey et al,, 2012, p. 5), scoring should
comprise multiple indicators. The DAP Tool has
two levels that rise above proficient: advanced and
professional. K12 students are not expected to
reach the level of professional, so there is always
a level of performance to which students can
aspire—that of the professionals who use that
specific product in their work. Initially, students
may be upset by not reaching the highest level
on the rubric or DAP Tool. Advanced students,
especially, must have a goal for improvement so
that they realize their skills are not at the level
of the professionals who use the product in their

career—the mark of an authentic product.

PERSONALIZED LEARNING

Personalized learning for students often
involves choice. That choice may well be a
choice of products—not that students should
always work on products of their choosing, but
some of the time, that certainly is appropriate.
Furthermore, choice must be limited to products
and levels of expectations that move students
to the next level rather than completing
products at a level that is easy to complete.

The DAP Tool has three tiers for each product
(cach more sophisticated and challenging than
the last), which simplifies the way for teachers
to raise the level of expectation for scudents who
are ready for the next tier. The three tiers are
ready to use, so no time is required to design the
next level. These three tiers encourage teachers
to differentiate for students who have varying
levels of experience and expertise with a specific
product, thus providing a tool for differentiating
the assessment as well as differentiating the
assignment itself. Furthermore, teachers have
the protocol ready to use, so the task is to
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describe the assignment, perhaps in variations to
match students’ interests and levels of readiness.
Essentially, the DAP Tool allows teachers to craft
the assignment (and not develop rubrics), and
then choose the DAP Tool or Tools to use with
the confidence that higher tiers are available if
one or more students are ready for more specific
guidance in developing a specific product.
Teachers can offer choice in a variety of
ways to personalize learning. The DAP Tool
encourages educators to offer product choices
out of their own comfort zones because each
DAP Tool was critiqued by experts in the field,
thus ensuring appropriate components and
expectations. Teachers may provide two or
three product choices because the DAP Tools
are readily available, so they are not required
to design two or three rubrics much less three
tiers to differentiace. If a student suggests a
different product for an assignment, the teacher
would be far more likely to allow that choice
of product if the DAP Tool for it is in hand.
The DAP Tool has been developed for
quite a variety of products in the following
categories: kinesthetic, oral, technological,
visual, and written. As middle school
teacher Tamara O’'Nan reported:

My students are finishing products right
now. I let them choose between two

for this particular research project. It

is interesting to me to watch my sixth
graders doing two completely different
projects in my room but demonstrating
what they learned by researching the
same content. (personal communication,
February 15, 2018)

When a specific product is not required
to demonstrate learning, the teacher can
capture student interest and ownership in
the assignment by personalizing learning
through the choice of product.

The self-assessment offered through the DAP
Tool encourages personalized learning, especially
when discussed in student-teacher conferencing.

Breeann Wood, a gifted resource teacher, reported:

My students loved the DAP Tool because
they were able to assess themselves (they
had never done this before). It created
some very interesting conversations in my
classroom, and several students wanted

to conference with me about how they
truly felt about their effort or lack of
effort with the project after completing
the DAP Tool. The class just started a new
unit last week, and students asked me if
we could use the DAP Tool again for the
next project! It was a good experience for
all of us, and I was proud of my fourth/
fifth graders for being open to new ways
of learning. (personal communication,
March 14, 2018)

Additionally, the DAP Tool can be useful in
helping a student have information on developing
high-quality products in order to participate in a
competition—another way to personalize learning.
Because the presentation component is tailored
to a specific product, the DAP Tool is ready to
guide students when they develop a poster, essay,

or other product for a specific competition.

STUDENT GROWTH

Data underpin student growth and
continuous progress. “..the ultimate goal of
differentiation is to ensure that each student has
the best possible learning experiences in order
to maximize academic growth” (Tomlinson &
Moon, p. 9). As Olszewski-Kubilius argued in
the opening quote, the DAP Tool “yields much
better information regarding needed areas
of growth and improvement, even for gifted
students.” This information stems primarily
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from its innovations: four components, three

tiers, and a grading scale with no ceiling.

FOUR COMPONENTS
The DAP Tool serves as a vehicle for

student growth in that it guides learners in

the development of the product. Because the
product ideally demonstrates the learning that
has occurred, it should be multifaceted so that
growth is assessed on more than the content
alone. One of the innovations of the DAP Tool
is the use of four consistent components to be
assessed for every tool regardless of the product
OT tier: content, presentation, creativity, and
reflection (see Figure 1). These four components

the scale or only scaling objects relative to one
another. It will be constructed of materials
that enhance the meaning of the model. As
for labels, they will be clear and pertinent,
match the key, and be free from punctuation,
capitalization, OT usage errors. If sources

are used, they will be accurately referenced.
Authentic products, those that are created

in the real world, must mirror the industry’s
standards if students are to be career ready.
The presentation component is the only one of
the four that is different for various products
because what it takes to make an outstanding
video will differ in every respect from what it
takes to write an essay or produce a podcast.

provide both the product’s creator and the 3. Creativity: All too often, the opportunity
assessor valuable information regarding to develop creativity and creative thinking is
strengths as well as needed areas of growth. sacrificed for a pacing guide or in response to
1. Content: Whether according to state or not having time for creative work. If students
national standards or an individual school’s are to be innovative, productive thinkers, then
curriculum, students attend school to learn. they need to develop these skills. Creativity
From the parts of the cell to the prediction simply is not the act of creating a painting, a
of America’s future in a three-party system, poem, or a song. In the DAP Tool, creativity is
that content must be accurate, presented assessed in two areas: the presentation (i.e., the
coherently so the audience understands it, product) and the content. So when students
and go beyond a surface-level understanding, are creating the product, they cognitively
The product must be authentic in that it assess the originality and innovation that go
accurately reflects the learning that has into their thinking about the content and
occurred. After all, learning the content is also their creation of the product itself. They
usually the reason an assignment is made. need to personalize both through their insight
2. Presentation: This section of the DAP Tool and creativity. Creative thinking engages
focuses on the product itself: the actributes students in thinking about the content from
inherent in it and what excellence looks a different perspective—different from the
like for each actributes. For example, if a one used when the content was introduced
student produces an exemplary model, it and developed. Creativity as one of the four
will make the viewers see the purpose of the components of the DAP Tool keeps the
model (whether symbolic and/or realistic). importance of creative thinking buoyant in
The model will clearly exhibit knowledge the development of any and all products.
of a scale and use it appropriately. If it is 4. Reflection: The last and perhaps the most
a realistic representation, the scale will be telling of the four components, reflection
measurable. If it is symbolic, the model may focuses on content, presentation, and self
or may not follow a measurable scale and may as a learner. Students assess themselves as
communicate ideas by dramatically altering they analyze and evaluate connections to
6
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POSTER Tier 1 —DAP TOOL
CONTENT
 [s the content correct? 0[1]2](3
e Has the content been thought about in a way that goes ol1l213
beyond a surface understanding?
 Is the content put together in such a way that people ol1l213
understand it?
PRESENTATION
Text e Is the title easy to see, clear, and well placed? Do labels ol11213
clearly explain the graphics?
Graphics e Are the graphics (illustrations, photos) important and
appropriate to the topic? 011123
Layout e Are the images carefully selected and emphasized? Is the
labeling linked to the graphic? Is it pleasing to the eye? Is
the spacing deliberate to draw attention to main parts of 0[1]2|3
the poster?
Correctness * Is the poster mostly free from usage, punctuation,
capitalization, and spelling errors? If sources are used, are [0 |1[2|3
they cited correctly?
CREATIVITY
* s the content seen in a new way? 01
e s the presentation done in a new way? 01
REFLECTION
Content e What connections can you make between what you have ol1lals
learned by completing this project and previous learning?
Product ¢ In what ways could you improve your product when ol1l213
completing this product with a different assignment?
Learning e How did the amount of effort affect your learning about ol1l213
the content and creating the product?
Comments
Meaning of Performance Scale:
6—PROFESSIONAL LEVEL: level expected from a professional in the content area
5—ADVANCED LEVEL: level exceeds expectations of the standard
4—PROFICIENT LEVEL: level expected for meeting the standard
3—PROGRESSING LEVEL: level demonstrates movement toward the standard
2—NOVICE LEVEL: level demonstrates initial awareness and knowledge of standard
1—NONPERFORMING LEVEL: level indicates no effort made to meet standard
0—NONPARTICIPATING LEVEL: level indicates nothing turned in

Figure 1. Poster Tier 1 DAP Tool. From Assessing Student Products. A Protocol for
Development and Evaluation (2nd ed., p. 48), by J. L. Roberts and T. F. Inman, 2015, Waco,
TX: Prufrock Press. Copyright ©2015 by Prufrock Press. Used with permission.
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past learning and make predictions about
connections to future learning. They analyze
and evaluate product components in regard
to past and future creations of the same
product. Finally, they analyze themselves

as learners, projecting how changes to the
process might increase their capacity as
learners. This component encourages not
only metacognitive growth in the learner,
but also student responsibility for learning,
Unfortunately, most students have not
experienced reflecting on their learning, so
the DAP Tool provides prompts to encourage
deep reflection and honest communication
about that refection, as shown in Figure 2.

THREE TIERS

Mentioned earlier regarding personalizing
the learning, another innovation of the DAP
Tool is that each product has three levels: Tier
1, Tier 2, and Tier 3. Each one has the same
four components, grading scale, and product
attributes in the presentation section. Each also
resembles the other in appearance; however,
cach tier becomes more challenging with higher
expectations. If students are to grow, they need
appropriate levels of challenge. For accomplished
speakers to only be expected to deliver
monologues in the most basic form is an injustice
and disrespectful of the speakers. They will only
grow by pushing themselves (with support)—
perhaps by focusing on the effective use of tone,
varying their pace, and employing pauses to
enhance the meaning and audience engagement.
These tiers encourage differentiation of complexity
for advanced learners or learners proficient at
creating a certain product. The tiers also allow
for schoolwide use of the DAP Tool, perhaps
utilizing Tier 1 in lower grades and introducing
other tiers when appropriate. Figures 3 and 4
outline the increased challenge with each tier.

GRADING SCALE

An exciting innovation, especially for
advanced learners, is the grading scale that
removes the learning ceiling. All too often, these
students aim for the highest grade or level on a
rubric whether that is a letter grade, descripror,
or number. Oftentimes, too, effort equates to
the minimum to accomplish that goal. Learners
may not care about improvement when the
grade is an A; they might not even realize that
there is room for improvement! Having seven
levels (i.e., nonparticipating, nonpcrforming
novice, progressing, proﬁcient, advanced, and
professional), the DAP Tool more accurately
assesses mastery according to the standard.
Moreover, by providing detailed description of the
criteria, it provides the means for improvement
especially when used in formative assessment.
Please note that these levels do not correspond
to specific grades. Because no one in the class
is expected to be at the professional level, it
should not equate to an A. Depending on the
educator or school’s grading requirements,
proficient could be the A. Use common sense
when transferring the tool into a score because
the grade ideally reflects the learning. Arter
and Chappius (2006) believed that logic should
prcvail over percentages; Creating and Recognizing
Quality Rubrics provides a detailed explanation of
changing rubrics into grades. (See Roberts and
Inman [2015a] for a discussion of multiple ways
to transfer a DAP Tool to the grading book.)

DIFFERENTIATED LEARNING

Differentiation is essential in classrooms
in which all learners are making continuous
progress. The DAP Tool frees teachers to
offer product choices (i.e., differentiation of
product.) Whether based on interest or learning
profile, differentiation of product motivates
learners as they demonstrate their 1earning ina
preferred modality, favorite product, or exciting

new product. The Varying tiers éncourages
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STUDENT REFLECTION: Tier 1

Please answer the following questions fully.

CONTENT: What connections can you make between what you have learned by completing this project
and previous learning?

PRODUCT: In what ways could you improve your product when completing this product with a different assignment?

LEARNING: How did the amount of effort affect your learning about the content and creating the product?

Figure 2. Student Reflection Questions. From Strategies for Differentiating Instruction: Best
Practices for the Classroom (3rd ed., pp. 258-260), by J. L. Roberts and T. F. Inman, 2015
Waco, TX: Prufrock Press. Copyright ©2015, by Prufrock Press. Used with permission.
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Student Reflection: Tier 2

Please reflect on the content, product itself, and yourself as a learner.

Content: Reflections include connections to previous learning and questions raised for future learning.
How do the concepts and content relate to previous things you have studied? What connections can you make to other content
areas or issues in the real world? What questions has this content raised for you? What aspect of the content do you want to learn
more about?

PRODUCT: Reflections include improvements made over other times the product was created as well as suggestions
for improvements when creating the same product in a future learning experience.
If you have ever created this product before, how does this one compare? How is it better? How is it worse? What
improvements could you make next time to have an even better product? Why is that important?

LEARNING: Reflection includes analysis of self as a learner, including effort, work habits, and thought processes.
What have you realized about yourself as a learner? How much effort did you put into learning the content and developing
the product? How could that be improved? Describe your work habits that were successful and those that were not. Describe
your thought processes as you learned the content and created the product.

Figure 2, continued.
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Student Reflection: Tier 3

Please reflect on the content, product itself, and yourself as a learner.

CONTENT: Reflections analyze and evaluate connections to previous learning and project insightful future

connections.
How do the concepts and content relate to previous things you have studied? What connections can you make to other content

areas or issues in the real world? What questions have this content raised for you? Is there some aspect of the content you

want to learn more about?

PRODUCT: Reflections analyze and evaluate the product components in light of past and future creations of the same

product.
If you have ever created this product before, how does this one compare? How is it better? How is it worse? What

improvements could you make next time to have an even better product? Why is that important?

LEARNING: Reflections include analysis of self as a learner and project how changes to the process would increase

capacity as a learner.
What have you realized about yourself as a learner? How much effort did you put into learning the content and developing
the product? How could that be improved? Describe your work habits that were successful and those that were not. Describe

your thought processes as you learned the content and created the product.

Figure 2, continued.
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POSTER Tier 2 —DAP TOOL

CONTENT
Content is accurate and complete.
Content has depth and complexity of thought.
Content is organized.

PRESENTATION

Text Title enhances the poster’s purpose and is well
placed. Text highlights most important concepts.
Graphics Graphics (illustrations, photos) add information and

are relevant for the topic.

Layout Layout design clearly emphasizes graphics in an
organized and attractive manner. Text is placed to
clearly describe/explain all graphic images. Spacing
is carefully planned with consideration of space not
used.

Correctness The poster is free from usage, punctuation,
capitalization, and spelling errors. Sources, when
used, are thoroughly cited.

CREATIVITY
Originality is expressed in relation to the content.
Originality is expressed in relation to the
presentation.

REFLECTION

Content Reflections include connections to previous learning
and questions raised for future learning.

Product Reflections include improvements made over other
times the product was created as well as suggestions
for improvements when creating the same product in
a future learning experience.

Learning Reflections include analysis of my learning, including

effort, work habits, and thought processes.

Comments
Meaning of Performance Scale:
6—PROFESSIONAL LEVEL: level expected from a professional in the content area
5—ADVANCED LEVEL: level exceeds expectations of the standard
4—PROFICIENT LEVEL: level expected for meeting the standard
3—PROGRESSING LEVEL: level demonstrates movement toward the standard
2—NOVICE LEVEL: level demonstrates initial awareness and knowledge of standard
1—NONPERFORMING LEVEL: level indicates no effort made to meet standard
0—NONPARTICIPATING LEVEL: level indicates nothing turned in

Figure 3. Poster Tier 2 DAP Tool. From Assessing Student Products. A Protocol for
Development and Evaluation (2nd ed., p. 49), by J. L. Roberts and T. F. Inman, 2015, Waco,
TX: Prufrock Press. Copyright ©2015 by Prufrock Press. Used with permission.
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POSTER Tier 3 — DAP TOOL
CONTENT
e Content is accurate and thorough in detail. 0f[1]2
* Product shows complex understanding and ol1l2
manipulation of content.
* Product shows deep probing of content. 01
* Organization is best suited to the product. 01
PRESENTATION
Text » Title, clearly reflecting purpose, is strategically
placed. Text highlights most important concepts in 0]1]2
clear, concise manner.
Graphics * Graphics (illustrations, photos) enhance meaning and ol1la
are best suited for the purpose.
Layout *  Successful composition of graphic images and
design concepts communicates the purpose. Text is ol1l2
strategically placed to enhance the message of the
poster. Negative space is used to highlight key points.
o The poster is error free, with correct usage,
punctuation, capitalization, and spelling used. All ol1l2
sources are cited correctly with the citation placed
appropriately.
CREATIVITY
* Innovation is evident in relation to the content. 01
e Innovation is evident in relation to the presentation. [0 |1
REFLECTION
Content * Reflections analyze and evaluate connections to
previous learning and project insightful future 0f1(2
connections.
Product * Reflections analyze and evaluate the product
components in light of past and future creations of 01112
the same product.
Learning * Reflections include analysis of self as a learner and
project how changes to the process would increase 0f1(2
capacity as a learner.
Comments
Meaning of Performance Scale:
6—PROFESSIONAL LEVEL: level expected from a professional in the content area
5—ADVANCED LEVEL: level exceeds expectations of the standard
4—PROFICIENT LEVEL: level expected for meeting the standard
3—PROGRESSING LEVEL: level demonstrates movement toward the standard
2—NOVICE LEVEL: level demonstrates initial awareness and knowledge of standard
1—NONPERFORMING LEVEL: level indicates no effort made to meet standard
0—NONPARTICIPATING LEVEL: level indicates nothing turned in

Figure 4. Poster Tier 3 DAP Tool. From Assessing Student Products. A Protocol for
Development and Evaluation (2nd ed., p. 50), by J. L. Roberts and T. F. Inman, 2015, Waco,
TX: Prufrock Press. Copyright ©2015 by Prufrock Press. Used with permission.
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differentiation based on student experience with

the product or content or student ability. If a
student is more experienced with a particular

product, the teacher can easily raise the tier (and
thus the level of expectations) for that particular

student on that specific assignment. Because each

DAP Tool has three already-created tiers, the

teacher does not need to design multiple rubrics
in order to increase challenge for some learners.

Figure 5 outlines the developed DAP Tools to date.

FINAL THOUGHTS

The DAP Tool offers a protocol that

simplifies assessment, encourages differentiation,

and removes the 1earning ceiling. Consistent
with research, it encourages personalized
learning that yields critical information
regarding student growth. The importance of
content is readﬂy apparent with assignments,
and, if used consistently, the repeated use

of reflection becomes a life skill. In fact,

the benefits to using a protocol to assist
students in developing products as well as

educators in assessing them are numerous:

« DAP Tools are appropriate to use in all
content areas and across grade levels.

«  Experts provided details on the presentation
component of DAP Tool in order to ensure

that the descriptions were true to what
professionals. The purpose of consulting
specialists was to ensure products meet

authentic, 21st-century workplace demands.

14

DAP Tools provide students with a
reliable guide for developing products that

address authentic industry standards.

The variety of developed DAP Tools allows
teachers to branch out from their typical
product offerings to address student
interests and develop their strengths.

Students have more choice, as the DAP Tools

have been developed for various products.

The language for the components—content,
creativity, and reflection—is the same

for all tiers. Because presentation is the
only component that changes, it stands

out as the only component that needs to

be taught, and that is only the case when
students have not developed that product
before. Teachers save valuable learning time

due to the consistency of the language.

The grading scale removes the learning ceiling,
thus encouraging all students, especially

those with gifts and talents, to work for
continuous improvement and growth.

Three tiers make it possible and
defensible to differentiate assessment.

The reflection component engages students
in metacognitive thinking, promoting
independence and responsibility for learning,
and develops reflection as a life skill.

A completed DAP Tool can serve as a
preassessment in any or all of the four
components (Inman & Roberts, 2015).
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Listing of DAP Tools

Kinesthetic
Board Game
Dance
Diorama
Experiment
Invention
Mask
Model
Sculpture
Service-learning project
Workshop

Oral

Debate

Interview (live) - interviewer
Interview (live) - interviewee
Interview (recorded) — interviewer
Interview (recorded) - interviewee
Monologue

Oral history

Oral presentation

Skit

Speech

Storytelling

Technological
Blog
Computer graphic
Computer program
Documentary
Movie
Podcast
PowerPoint
Presi
Vodcast
Web page

Figure 5. Listing of DAP Tools. Note. Adapted from Assessing Differentiated Student Products:

Visual

Cartoon

Collage

Graph

Map

Pamphlet

Pie chart

Political cartoon
Poster

Science Fair exhibit
Venn

DBQ

Essay

Interview (written)
Journal

Letter (business)
Letter (friendly)
Poetry

Research Paper
Short Story
Speech (written)
Technical report

A Protocol for Development and Evaluation (2nd ed., p. 12), by J. L. Roberts and T. F. Inman,
2015, Prufrock Press. Copyright 2015 by Prufrock Press. Adapted with permission.
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